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Abstract  
This paper is directed to assess the factors that affect the implementation of 
the home economics curriculum at the senior secondary school level. The 
subjects for the study consisted of 200 respondents made up of 34 teachers 
and 166 students randomly drawn from 20 senior secondary schools in form 
one (1) to three (3) students offering home economics. Simple random 
sampling was used to select the 200 respondents from the three senatorial 
districts and 10 Local Government Area of Edo state. The study sought to 
obtain empirical evidence on the factors affecting implementation of home 
economics curriculum. The performance of students and teachers 
qualification was examined as well as the influence of instructional 
resources on student’s performance. Z-test of proportion, chi-square for 
relationship was used for analysis of data. The results show that the extent 
of scheme coverage differ significantly between rural and urban senior 
secondary schools, the students taught by qualified home economics 
teachers performed better than those taught by unqualified home economics 
teachers and the exposure of students of practical hours influenced their 
performance in home economics. Finally, recommendations were made for 
improvement.  

 
Introduction  

Home Economics according to Okaru, (1994) is one of the subjects provided for the National 
Policy on Education. It is categorized as a vocational subject, requiring both theoretical and practical 
lessons. At the senior secondary school level, Home Economics is one of the areas in which students 
are examined. The entire curriculum is separated into three units which are treated as distinct and 
alternatives, such that students are required to take just one aspect. The distinct areas are food and 
nutrition, clothing and textiles and home management. A student who has benefited from this course 
is expected to acquire enough skills and knowledge that would stimulate his interest in further studies 
in home economics as well as enable him put into practice, at home and in industry, the ideas so 
acquired (Olushola 1992). 
 In order to understand the extent to which National Policies on home economics are being 
implemented, there is a need for more academic investigation into the subject. By so doing it will be 
possible to identify the problems and variables that serves as obstacles in the realization of expected 
standards. This tallies with the current of thought expressed in exiting policies on education where 
much interest in shown not only on conceptualization and evaluation but also on implementation of 
programmes. This thrust towards a holistic approach to education studies is traceable to the 1950’s 
and reflects the Nationalistic favour among Nigerian elites who called for an overhaul of the schemes 
and mode of delivery adopted by the British in Nigerian colonial state (Uga, 1996; Osokoya, 1997).  
 However, at the junior secondary school level which would take a period of three years, pre-
vocational subjects were provided for to expose the students to a variety of aptitude which may 
further be developed at a higher level of the school system. At the senior secondary level, which spans 
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through three years, one of the vocational subjects recommended to be taught was home economics. 
This was done according to Ogunijimi (1991) because of the perceived relevance to the subject to 
good home management, primary socialization and the acquisition of skills which could be channeled 
into self-employment. Home economics schemes were reviewed according to him to create room for 
the realization of expected standards and to eliminate the anomalies observed in the colonial 
programme. 
 
Statement of the Problems 
 This study seeks to asses the factors that can affect the implementation of the National senior 
secondary school home economics curriculum. Some of the factors are location of schools, 
availability of instructional resources, adequacy of exposure to practical, performance of students and 
qualification of teachers. To this end, this study shall provide answers to the following questions:  

i. Does school location influence the extent of scheme coverage?  
ii. Does teacher’s qualification influence student’s performance?  
iii. To what extent does an instructional resources affect student’s performance?  
iv. Are the instructional resources available for the implementation of home economics 

curriculum?  
v. What is the proportion of the practical hours of exposure in the teaching of home 

economics as a subject?  
 
Research Hypothesis  
 On the basis of these research questions, the following null hypothesis was tested in this 
study:  
H01  The extent of scheme coverage is not significantly different in rural and urban senior 

secondary schools.  
H02  There is no significant difference between the performance of students taught by qualified and 

unqualified home economics teachers.  
H03  Availability of instructional resources will not have any significant effect on student’s 

performance in home economics.  
H04  Practical hours of exposure have no significantly relationship with student’s performance in 

home economics. 
 
Purpose of the Study 
 The study seeks to achieve the following objectives:  

i. Whether location of school influences scheme coverage.  
ii. Whether there are enough qualified teachers to teach home economics at the senior 

secondary school level.  
iii. Whether there are enough instructional resources for the implementation of home 

economics curriculum  
iv. Whether the students have enough practical hours of exposure.  
 

Sample and Sampling Procedure  
 The subjects for the study consisted of 200 respondents made up 34 teachers and 166 students 
randomly drawn from 20 senior secondary schools in form one to three students offering home 
economics. There are 14 Local Government Area, three senatorial districts and 79 public senior 

Falicia Olufunke Ibhaze 



3 
 

secondary schools offering Home Economic in Edo state. Simple random sampling was used to select 
the 200 respondents from the three senatorial districts and ten Local Government Areas. From Edo 
central, 5 Local Government Areas were selected and from Edo South, 20 Local Government Areas 
were selected through simple random sampling techniques.  
 From each school 10 respondents randomly selected from the senior secondary schools were 
used. From Edo Central, the 100 respondents comprise 84 students and 16 teachers, in Edo North the 
60 respondents comprise of 50 students and 10 teachers and in Edo South the 40 respondents 
comprise 32 students and 8 teachers. The study involved the use of questionnaires for teachers and 
students. The researcher personally visited all the schools that were selected and administered 
questionnaires.  
 
Data Analysis  
 The analytical and interpretation techniques used in the study include such statistical 
procedures as Z-test of two independents proportions to analyze the extent of scheme coverage in 
hypothesis one, for hypothesis two Z-tests was also used to analyze the difference between 
performance of students taught by qualified and unqualified teachers. Chi-square was used in 
hypothesis thee to analyze the relationship between available of instructional resources and 
performance of students. Hypothesis four was analyzed using t-test for the adequacy of instructional 
resources. The 0.05 level of significance was used to determine whether to reject or accept a 
hypothesis.  
 
Discussion of the Results 
 The aim of the study was to critically asses the factors that could affect the implementation of 
National Senior Secondary Schools home economics curriculum in Edo state and to equally determine 
whether such variables like location of schools, availability of instructional resources, qualification of 
teachers and exposure to practical hours would influence students performance and affect the 
implementation of the curriculum in home economics.  
 From table 1 (appendix), results showed that the mean scores of schools that did not cover 
schemes was 0.29 while that of schools that covered their scheme was 0.79. The Z-calculated values 
of 9.14 are greater than the table value of 1.96 at 0.05 level of significance. Therefore the null 
hypothesis is rejected at 0.05 level of significance. It can be concluded that the extent of scheme 
coverage in home economics in significantly different in rural and urban senior secondary schools. 
The schools in urban location tent to cover more grounds that the schools in rural areas. 
 From the results in table 2, the Z-calculated value is 5.01 and the table value in the Z-critical 
is 1.96. Therefore the null hypothesis is rejected at P<0.05. To this end, there is a significant 
difference between the performance of students taught by qualified and unqualified home economics 
teachers.  
 The results obtained indicated in table 3 showed that the computed chi-square (X2 cal) value 
of 10.88 is greater than the critical chi-square value of 3.84 with 1 degree of freedom and alpha level 
of 0.05. Therefore the null hypothesis was rejected at p<0.05, thus it can be stated that availability of 
instructional resources has significant influence on student’s performance in home economics.  
 
Summary of Findings  
 The study in this chapter sought to obtain empirical evidence on the factors affecting 
implementation of home economics curriculum. The performance of students and teacher 
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qualification were examined as well as the influence of instructional resources on the student’s 
performance. The effect of exposure to practical hours on students performance was examined, the 
extent of scheme coverage and location of schools were also examined.  
 On the basis of the analysis the following results were obtained.  
 

i. The extent of scheme coverage differs significantly between rural and urban senior 
secondary schools. In scheme were not completely covered while the reverse was the case 
in schools located in urban areas. 

ii. The students taught by qualified home economics teachers performed better than those 
taught by unqualified home economics teachers.  

iii. The availability of instructional resources influenced performance of students in home 
economics  

iv. The exposure of students to practical hours influenced their performance in home 
economics.  

 
Conclusion and Recommendations  
 Based on the findings, the following recommendations are made for improvement:  
i. Teachers should encourage students to carry our some works at home as way of encouraging 

them to develop their talent and cover more grounds in the scheme.  
 

ii. Teachers need to be encouraged to go for in service training in home economics to improve 
their teaching methods and acquired extensive knowledge for this level of students.  

iii. Workshop could also be organized for those groups of unqualified teachers to keep them 
abreast with current development in home economics. This could enable the schools make 
meaningful contribution in preparing students towards economic and technological 
development of the country.  
 

iv. Curriculum planners should also ensure that all schools have enough qualified home 
economics teachers and workshops conducted and utilized in the schools. Facilities like 
laboratories and refurbished schools libraries should be provided where teaching can be done. 
The government should increase financial allocation in their annual budget on education 
especially for vocational education.  

 
It is hoped that the adoption of the above recommendations combined with good class and 

practical teaching practices would provide the needed solution to curriculum implementation of home 
economics at the National Senior Secondary School in Edo State and Nigeria as a whole.  
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Appendix  
 
Table 1:  
Z-test of significant difference on extent of home economics schemes coverage between urban 
and rural senior secondary schools  
 
Category N Mean N Zcal Ztal P 
School that covered scheme  138 0.71 195 9.14 1.96 0.05 
Schools that did not cover scheme  57 0.29 

 
 
 
Table 2:  
Z-test of significant difference between performance of students taught by qualified and 
unqualified home economics teachers  
 

Category N Mean Sd  Zcal Ztal P 
Students taught by qualified home 
economics teachers  

50 55.64 9.41 5.01 1.96 0.05 

Students taught by unqualified home 
economics teachers 

50 45.58 
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Table 3:  
 Chi-square for relationship between availability of instructional resources and students 
performance in home economics  
 

Category Pass  Fail  Total  Df  X2cal  Tv  P 
Schools with 
instructional 
resources  

64 (44.08) 12 (33.91) 78 1 10.88 3.84 0.05 

Schools without 
instructional 
resources  

27 (46.91) 58 (36.09) 83 

Total  91 70 161 
 
 
 
Table 4:  
Chi-square for relationship between home economics practical and student’s academic 
performance in home economics examinations  
 

Category Pass  Fail  Total  Df  X2cal  Tv  P 
School with practical hours  59 (38) 13 (34) 72 1 43.48 3.84 0.05 
Schools without practical 
hours  

26 (47) 63 (42) 89 

Total  85 76 161 
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